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Introduction 
 
The purpose of this document is to present the design developed  by Rensselaer 
Polytechnic Institute for its reaccreditation self-study activity. This design document is 
organized as recommended by the Middle States Commission in Designs for Excellence: 
Handbook for Institutional Self-Study, and addresses all of the elements identified in the 
handbook.  Our timeline for the self-study process indicates that we will send the final 
Self-Study Report to the Review Team and the Commission on Higher Education in 
February 2006.  We are making excellent progress in our self-study activities, and we are 
fully confident that we will adhere to the milestones identified in our timeline. 
 
 
 
Nature and Scope of the Self-Study 
 
Rensselaer has chosen Comprehensive as the model for its Middle States institutional 10- 
year self-study. This choice was motivated by the fact that over the last 10 years, there 
have been very significant changes at the highest levels of leadership at Rensselaer. 
Following the resignation of President R. Byron Pipes in April 1998, Rensselaer was led 
for the next 15 months by Acting President Neil Barton. On July 1, 1999, the Honorable 
Dr. Shirley Ann Jackson became the Institute’s 18th president.  
 
The most significant changes since the last Middle States review have occurred under the 
presidency of Dr. Jackson. She has led the Institute in its first comprehensive strategic 
planning endeavor in 25 years. This new strategic plan, The Rensselaer Plan, is a multi-
faceted strategy for transforming Rensselaer into a “top-tier world-class technological 
research university with global reach and global impact.”  
 
The Rensselaer Plan articulates the overarching vision, provides the framework for 
informed decision making, and establishes institutional priorities. President Jackson has 
created new positions to facilitate the Plan’s success, hired new leaders, revamped the 
budgeting process, initiated major construction projects, and sought financial support for 
her vision. Each of the Institute’s “portfolios” (the academic schools, academic functions, 
and administrative divisions) spells out in a Performance Plan exactly how it will 
accomplish the full array of Rensselaer Plan goals.  These three-year Performance Plans, 
which include metrics for evaluating progress, are revised annually. As the activities 
proposed by the individual Performance Plans are assigned priorities, they serve to define 
institutewide priorities.  
 
Given the extraordinary breadth of The Rensselaer Plan, it was concluded that the 
selection of the comprehensive model for the self-study activity would be both 
appropriate and warranted. 
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Specific Goals and Objectives 
 
The Rensselaer Plan was approved by the Board of Trustees in May 2000 and, since that 
time, has served as the roadmap for all activities undertaken at the Institute. By the time 
that we complete most of our self-study activities, nearly five years will have passed 
since the approval of The Rensselaer Plan. With five years of experience under The 
Rensselaer Plan, we identify the following as the major goals of our self-study activity. 

1. To assess our progress relative to the goals of The Rensselaer Plan and to make 
recommendations for the future; 

2. To identify the current scope of assessment activities and to comment on their 
impact and efficacy as they relate to The Rensselaer Plan and the Institute; 

 

 

 

3. To ensure that, in carrying out The Rensselaer Plan, we have also satisfied the 
standards required by Middle States for reaccreditation.  

 
 
 

Rensselaer pursues this goal: 

To achieve greater prominence in the 21st century as 
a top-tier world-class technological research university
with global reach and global impact. 

The Rensselaer Plan 
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Organizational Structure of the Steering Committees 
and Subcommittee Work Groups 
 

Rensselaer's self-study is led by a 20-member steering committee. The core of this group 
includes its chair, liaisons to Rensselaer's administration and to the Middle States 
Commission, and two assessment professionals. The remaining members of the steering 
committee are chairs or co-chairs of the 11 subcommittees charged with studying 
Rensselaer relative to one or more of the "standards of excellence" identified by the 
Middle States Commission. This organizational structure was chosen to ensure a 
comprehensive self-study and to establish effective communication between and among 
the many participants. Our steering committee and subcommittees represent a broad cross 
section of Institute constituencies and bring to this self-study a healthy array of 
competencies and perspectives. 

 

Self-Study Steering Committee: 

Core Members 

o Dr. Don Steiner, Chair of the Self-Study Steering Committee 
Institute Professor, Nuclear Engineering; Director, Nuclear Engineering & Engineering 
Physics Program 
(Room 5049 Jonsson Engineering Center; x4016; steind@rpi.edu) 

o Robert Conway, Liaison to the Middle States Commission 
Assistant to the Vice Provost 
(Room 5103 Walker; x6822; conwar@rpi.edu) 

o Dr. Gary Gabriele, Liaison to the Administration 
Vice Provost 
(Room 4010 Walker; x2244; gabrig2@rpi.edu) 

o Jack Mahoney, Chair of Standard 7: Institutional Assessment 
Director, Institutional Research 
(Room 4221 Walker; x6790; mahonj@rpi.edu) 

o Dr. Pamela Theroux, Co-Chair of Standard 14: Assessment of Student Learning 
Research Assistant Professor and Assistant Director, Center for Innovation in Undergraduate 
Education 
(Room 3119 Center for Industrial Innovation; x4831; theroux@rpi.edu) 

Subcommittee Chairs 
o Dr. Tom Apple, Co-Chair of Standard 6: Integrity 

Vice Provost, Dean of Graduate Education, Vice Provost 
(4th floor Walker; x3022; applet@rpi.edu) 

o Rebecca Danchak '78, Co-Chair of Standard 8: Student Admissions 
Acting Associate Dean, Enrollment & Student Services, Admissions 
(Tower, Hartford Campus; x2421; rdanchak@rh.edu) 

o Dr. Ken Durgans, Co-Chair of Standard 6: Integrity 
Vice Provost, Institute Diversity 
(Room 4919 Walker; x3060; durgak@rpi.edu) 

o Loretta Ebert, Co-Chair of Standard 3: Institutional Resources 
Director, Research Libraries 
(Rensselaer Libraries; x8300; ebertl@rpi.edu) 
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o Rick Hartt '70, Chair of Standard 9: Student Support Services 

Managing Director, Rensselaer Union 
(Room 3720 Rensselaer Union; x6505; harttr@rpi.edu) 

o Dr. Ted Krueger, Co-Chair of Standard 4: Leadership and Governance 
Associate Professor, Architecture 
(Room 106 Greene; x2562; krueger@rpi.edu) 

o Bruce Kunkel '71, Co-Chair of Standard 3: Institutional Resources 
Manager, Planning and Space Utilization, Campus Planning & Facilities Design 
(Room 218 Service Building; x8246; kunkeb@rpi.edu) 

o Sharon Kunkel, Co-Chair of Standards 11: Educational Offerings; 12: General Education;  
and 13: Related Educational Activities 
Registrar 
(Room 1010 Troy Building; x6028; kunkes@rpi.edu) 

o Dr. George List, Co-Chair of Standard 4: Leadership and Governance 
Professor and Department Head, Civil and Environmental Engineering 
(Room 4052 Jonsson Engineering Center; x6362; listg@rpi.edu) 

o Dr. Charles Malmborg, Co-Chair of Standard 14: Assessment of Student Learning 
Professor, Decision Sciences and Engineering Systems 
(Room 5123 Center for Industrial Innovation; x2935; malmbc@rpi.edu) 

o Dr. Gina O'Connor, Co-Chair of Standards 11: Educational Offerings; 12: General 
Education; and 13: Related Educational Activities 
Associate Professor, Management 
(Room 2214 Pittsburgh; x6842; oconng@rpi.edu) 

o Linda Parker, Co-Chair of Standard 8: Student Admissions 
Senior Associate Director, Financial Aid 
(Financial Aid Building; x6813; parkel@rpi.edu) 

o Dr. Peter Persans, Co-Chair of Standards 1: Mission, Goals, and Objectives; and 2: 
Planning, Resource Allocation, and Institutional Renewal 
Professor, Physics, Applied Physics, and Astronomy 
(Room 1C10 Science Center; x2934; persap@rpi.edu) 

o Beverly Pruitt, Co-Chair of Standard 5: Administration 
Director, Employee Relations & Development, Human Resources 
(2144 Burdett Ave.; x6302; pruitb@rpi.edu) 

o Dr. David L. Rainey, ’77 Co-Chair of Standard 5: Administration 
Chair, Lally School of Management & Technology 
(Tower, Hartford Campus; x7830; dlrainey@rh.edu) 

o Dr. Don Siegel, Chair of Standard 10: Faculty 
Professor and Chair, Economics 
(Room 3502 Sage; x2049; sieged@rpi.edu) 

o Kirsten Volpi, Co-Chair of Standards 1: Mission, Goals, and Objectives; and 2: Planning, 
Resource Allocation, and Institutional Renewal 
Assistant Vice President/Controller 
(5th floor Troy, x2508; volpik@rpi.edu) 

o Pamela Zepf, Recording Secretary 
Administrative Secretary, Mechanical, Aerospace, and Nuclear Engineering 
(Room 5049 Jonsson Engineering Center; x6402; zepfp@rpi.edu) 
 

 

 
Organizational Structure of Committees & Work Groups 4  



DESIGN FOR INSTITUTIONAL SELF-STUDY  Organizational Structure 
Rensselaer Polytechnic Institute  September 2004 
 

Subcommittee Members 
 

Standard 1: Mission, Goals, and Objectives  
Standard 2: Planning, Resource Allocation, and Institutional Renewal 

o Co-Chairs: Peter Persans (Physics Faculty) 
Kirsten Volpi (Finance Assistant Vice President) 

o Members: Linnda Caporael (Science and Technology Studies Faculty) 
  Susan Garrigan-Piela (Humanities &Social Sciences Operations Manager) 

Russell Giambelluca (Finance Assistant Vice President) 
  Prabhat Hajela (Mechanical, Aerospace & Nuclear Engineering Faculty) 
   
Standard 3: Institutional Resources 
o Co-Chairs: Loretta Ebert (Research Libraries Director) 

Bruce Kunkel '71 (Planning and Space Utilization Manager) 
o Members: John Bradley (Networking and Telecommunications Director) 

Sean Doyle (Financial Planning Budget Analyst) 
Mark Frost (Physical Plant Director) 
Jalila Horton (Graduate Student, Management) 
Lou Padula (Human Resources Benefits and Retirement Manager) 
Gina Ricci (Student Life Financial/Data Manager) 
Jackie Stampalia (Academic & Research Computing Sr. Systems Programmer) 
Roger Wright (Materials Science and Engineering Faculty) 

 
Standard 4: Leadership and Governance 
o Co-Chairs: George List (Civil Engineering Faculty) 

Ted Krueger (Architecture Faculty) 
o Members: Jeffrey Durgee (Management Faculty) 

Phylis Federici (School of Engineering Manager) 
David Hess (Science and Technology Studies Faculty) 
Dale Masten (School of Architecture, Assistant to the Dean) 
Peter Snyder (Residence Life Director) 
Al Wallace '61 (Decision Sciences and Engineering Systems Faculty) 

 
Standard 5: Administration 
o Co-Chairs: Beverly Pruitt (Human Resources Employee Relations Director) 
  David Rainey '77 (Management Faculty, Hartford Campus) 
o Members: Anne Bilynsky (Human Resources Compensation Manager) 

David Bohan '82, '98 (Institute Advancement Assistant Vice President) 
Diane Veros (Research Financial Administration Director) 
Badri Roysam (Electrical, Computer, and Systems Engineering Faculty) 
Robert Parsons (Biology Faculty) 

    
Standard 6: Integrity 

o Co-Chairs: Ken Durgans (Institute Diversity Vice Provost) 
Tom Apple (Dean of Graduate Education, Vice Provost) 

o Members: Antoine Harrison (Language, Literature, and Communication Technical  
Director) 
Mark Holmes (Mathematics Faculty) 
James Murtagh '98 (Management Faculty) 
Barbara Nelson '80 (Campus Planning Project Manager) 
Allison Newman (Community Relations Director) 

 
Organizational Structure of Committees & Work Groups 5  



DESIGN FOR INSTITUTIONAL SELF-STUDY  Organizational Structure 
Rensselaer Polytechnic Institute  September 2004 
 

Charles Rancourt '70 (Patents and Licensing Office Director) 
Linda Teitelman McCloskey (Archer Center for Student Leadership  
Development Director) 
Thomas Willemain (Decision Sciences and Engineering Systems Faculty) 
 

 
Standard 7: Institutional Assessment 

o Chair: Jack Mahoney (Institutional Research Director) [Also member of the Core  
Steering Committee] 

o Members: Nichole Eisenzopf '02 (Communications Account Executive) 
Brett Fajen (Cognitive Science Faculty) 
Ora Fish '95 (Integrated Administrative Computing Solutions Project Manager) 
Harry McLaughlin (Mathematics Faculty) 
Eileen McLoughlin (Budget and Financial Planning Director) 
Mark Miller (Academic Research Computing Associate Director) 
Lisa Trahan (First-Year Experience Dean) 

 
Standard 8: Student Admissions 

o Co-Chairs: Rebecca Danchak '78 (Enrollment Associate Dean, Hartford Campus) 
Linda Parker (Financial Aid Senior Associate Director) 

o Members: Alixandra Demers (Graduate Student, Civil Engineering) 
Dennis Gornic (Graduate Education Associate Dean) 
Jorge Haddock '78 (Management Faculty) 
Lynnette Koch (Financial Aid Associate Director) 
Glenna Ryan (Enrollment Services Director) 
Gwo Ching Wang (Physics Faculty and Chair) 

 
Standard 9: Student Support Services 

o Chair: Rick Hartt '70 (Rensselaer Union Managing Director) 
o Members: Marie Dieffenbach (Mechanical, Aerospace, and Nuclear Engineering  

Enrollment and Student Services Administrator) 
Karen Ferrer-Muniz (Office of Minority Student Affairs Interim Associate  
Dean) 
Erin Glasheen (Arts Department Director of Undergraduate Programs) 
Hannah Kim (Undergraduate Student, Management) 
Sim Komisar (Civil and Environmental Engineering; Darrin Counseling  
Award Winner) 
Ken Ralph (Athletic Director) 
Jeannie Steigler (Advising and Learning Assistance Center Interim Director) 
Tom Tarrantelli (Career Development Center Director) 
Pat Valiquette '76 (Academic and Research Computing Help Desk Manager) 
Annie Virkus (First-Year Experience Assistant Dean) 
Katrin Wesner '89 (Infirmary Health Systems Manager) 

 
Standard 10: Faculty 

o Chair: Don Siegel (Economics Faculty) 
o Members: Frances Bronet (Architecture Faculty) 

Michael Ensley (Management Faculty) 
Cheryl Geisler (Language, Literature, and Communication Faculty) 
Michael O'Rourke (Civil and Environmental Engineering Faculty) 
Frank Spear (Earth and Environmental Sciences Faculty) 

 
Organizational Structure of Committees & Work Groups 6  



DESIGN FOR INSTITUTIONAL SELF-STUDY  Organizational Structure 
Rensselaer Polytechnic Institute  September 2004 
 

Christoph Steinbruchel (Materials Engineering Faculty) 
David Stern (Economics Faculty) 

 
Standard 11: Educational Offerings 
Standard 12: General Education 
Standard 13: Related Educational Activities 
o Co-Chairs: Sharon Kunkel (Registrar) 

Gina O'Connor (Management Faculty) 
o Members: Christine Allard (Archer Center for Student Leadership Development 

Senior Educator) 
Phil Casabella '54 (Physics Faculty) 
Kevin Craig (Mechanical, Aerospace, and Nuclear Engineering Faculty) 
Diana Leis Delker (Cooperative Education Senior Associate Director)  
Bill Foley '74 (Decision Sciences and Engineering Systems Faculty) 
Julie Gutman (Language, Literature, and Communication Faculty) 
Barbara Ruel (School of Engineering Director) 
Kim Scalzo (Educational Technology and Information Services Director) 
Mark Smith (Dean of Students) 
Mary Ann Waltz (Reference and Instructional Services Coordinator) 
Ken Warriner (Architecture Faculty) 
 

Standard 14: Educational Assessment 

o Co-Chairs: Pamela Theroux (Center for Innovation in Undergraduate Education Assistant 
Director and Faculty) [Also member of the Core Steering Committee] 
Charles Malmborg (Decision Sciences and Engineering Systems Faculty) 

o Members: Paul Bauer (Graduate Enrollment Programs Director) 
Robyn Berkley (Management Faculty) 
June Deery (Language, Literature, and Communication Faculty) 
Mike Kalsher (Cognitive Science Faculty) 
Debbie Kaminski '73 (Mechanical, Aerospace, and Nuclear Engineering Faculty) 
John Mitchell (Mathematics Faculty) 
Dee Odell (Humanities and Social Sciences Associate Dean and Language, 
Literature, and Communications Faculty) 
Tracy Schierenbeck (Archer Center for Student Leadership Development 
Educator) 
David Spooner (Science Associate Dean and Information Technology Faculty) 
Julie Stenken (Chemistry Faculty) 
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Standard 1: Mission, Goals, and Objectives 
 
Context 
 
Rensselaer's founding mission in 1824, to instruct "persons who may choose to apply 
themselves in the application of science to the common purposes of life," has been 
greatly expanded to reflect the changes in the world in the 180 years since, but its essence 
remains at the core of our mission today. Just as the mission in 1824 defined the culture 
of the Institute then, our current mission and objectives define and are defined by the 
culture today. The definition, interpretation, and extension of the mission and goals have 
involved significant effort and input from many constituencies. The purpose of this 
section is to review the nature of our mission statement, The Rensselaer Plan, the process 
by which our current mission statement was developed, and the ways in which it is 
interpreted to produce goals and objectives. It will also address the ways in which 
mission, goals, and objectives are communicated throughout the community and how 
they are modified to reflect changes in the Institute and the world. Finally, it will address 
how goals and objectives are incorporated into the process for making resource allocation 
decisions at all levels within the Institute. 

 
Charges and Questions 

 
Charge 1:  
Rensselaer has clearly defined mission, goals, and objectives that guide decisions and 
resource allocation.  The mission, goals, and objectives were developed through a 
collaboration of key stakeholders.  The implementation of the mission, goals, and 
objectives involves continued communication and collaboration among stakeholders. 
 

Existence of the mission statement: 
1. How and where are the Institute's mission, goals, and objectives laid out? Are they 

all contained in The Rensselaer Plan? Are there informal goals and objectives in 
addition to the formal statement? 

2. Is the content of the mission statement, and the related goals and objectives, clear 
and specific enough to enable all constituencies of the Institute to create plans that 
are consistent with them?  

3. How do the mission, goals, and objectives demonstrate that they encourage 
scholarly pursuits and creative activity throughout the institution among faculty, 
graduates, and undergraduates? 

4. What are examples of these kinds of activities that occur regularly at the Institute? 

5. How does the reward mechanism connect the spirit of The Rensselaer Plan to the 
individual faculty, staff, and students with their research, teaching, career 
development, etc.?  How does the reward mechanism align with The Rensselaer 
Plan? 
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Communication and understanding of the mission, goals, and objectives: 

1. What is the shared understanding of the stated mission and objectives of the 
Institute? How familiar are people with The Rensselaer Plan? Is the 
understanding of key facets of The Rensselaer Plan consistent throughout the 
academic hierarchy? 

2. How are the mission, goals, and objectives communicated to students and 
employees? Are they featured in a way that is current in the life of the institute? 
(Not merely archival) 

3. Do all constituents regularly refer to mission, goals, and objectives in their 
planning activities? 

4. What is the relationship between the mission, goals, and objectives of individual 
units and those of the Institute?  

 
Development and modification of the mission statement, goals, and objectives: 

1. Who was included in the development of the mission, goals, and objectives? How 
was the collaborative process conducted? 

2. How does the Institute identify emerging needs of society and address them in the 
planning process? 

3. How does the planning process provide mechanisms for incorporating curriculum 
evaluation and review and how are changes resulting from those reviews or 
improvements checked for consistency with institutional goals, values, and 
mission?  

4. Is there ongoing consensus regarding the appropriateness of the mission, goals, 
and objectives for Rensselaer's future? What is the process/timeframe for 
changing the contents of the mission, goals, and objectives? 

5. Are the current operations of the Institute in line with the overall mission, goals, 
and objectives? How is accountability measured towards meeting the objectives?  

6. How are differences between emergent local knowledge and practice and 
institutional objectives and goals recognized and responded to? 

 
Charge 2: 
The Institute has institutional mission, goals, and objectives that relate to external as 
well as internal contexts and constituencies. 

1. How does Rensselaer gather input from and respond to federal, state, local, and 
industrial research and other opportunities? 

2. How do student and alumni organizations have input into the mission, goals, and 
objectives? 

 
Charge 3: 
Rensselaer’s institutional goals and objectives are consistent with the mission. 

1. How do each of the institutional goals relate to a component of the mission 
statement? 
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2. Do plans at all levels convey congruency? Should they? 

3. How do the mission goals and objectives accommodate change? 

4. Are any of the goals distinct from the mission statement? 

5. How does the Institute correct any inconsistencies that may surface between 
mission, goals, and objectives?  

6. How does the prioritization process balance the needs of society, the preservation 
of knowledge and its creation, and citizenship in the 21st century? How are these 
needs balanced against the organizational units’ needs? Who establishes priorities 
for individual programs? 

7. How does the communication within the organization support and sustain the 
congruency of the mission, goals, and objectives at all levels? Does it help or 
hinder? 

 
Charge 4: 
The goals and objectives focus on student learning, other outcomes, and institutional 
improvement. 

1. What aspects of the mission, goals, and objectives directly address students 
learning and growth outcomes? 

2. Is support provided for students to succeed in learning and personal growth and 
development? 

3. Do the goals and objectives provide opportunities to enhance student learning 
outside of the classroom experience? 

4. How is the institution involved in activities (i.e., consortia) that provide for 
support to the student beyond Rensselaer? 

5. Do the mission, goals, and objectives incorporate technology advances for the 
student body and the Institute’s infrastructure?  

6. How are decisions made to incorporate emerging trends into the mission, goals, 
and objectives? 

7. How do reward mechanisms align with the plan to connect the spirit of The 
Rensselaer Plan to the individual faculty members with their research, teaching, 
etc.? 
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Standard 2: Planning, Resource Allocation, and  
Institutional Renewal 
 
Context 
 
The drive "to achieve greater prominence in the 21st century as a top-tier world-class 
technological research university with global reach and global impact" requires that 
Rensselaer seek strategic and innovative approaches to achieving this goal. The 
Rensselaer Plan articulates a strategic vision and delineates the means to achieve it. It is 
designed to be revised on a regular basis, and it guides our decisions and provides the 
framework for school and divisional Performance Plans that serve as the basis for each 
year's operating plan and budget.  

Individual Portfolio Performance Plans define means and metrics, and, when prioritized, 
create the case for major new resources. The Rensselaer Plan provides guidance for 
balance in the competing institutional goals and objectives; it sets a framework for the 
boundaries which incorporate current conditions and assumptions. The Performance Plan 
as articulated through The Rensselaer Plan links the key elements of vision to the 
execution and renewal of programs. The planning process shapes the conceptualization 
and guides the dialogue for the discussion and implementation of the activities associated 
with meeting our mission, goals and objectives. The process will guide us in maintaining 
fiscal control, allocating resources effectively and keeping us focused on achieving the 
mission, goals and objectives.  

The planning process will be measured through outcome assessment. This assessment is a 
key component of the performance planning process which will provide us with feedback 
on meeting our objectives and the utilization impact of our resource allocation decisions.   
Integrated effort is essential to realizing the vision of The Rensselaer Plan and enabling 
effective change and the process in which we carry out The Rensselaer Plan will reshape 
and redefine the culture.   

 
Charges and Questions 
 
Charge 1: 
The Institute has clearly stated goals and objectives, both Institutewide and for 
individual portfolios, used for planning and resource allocation at the institutional 
and portfolio levels. 

1. How are the mission statement and mission, goals, and objectives used to drive 
the process for determining the allocation of resources?  

2. How does the process that links mission, goals, and objectives to the allocation of 
resources provide for enough flexibility to allow for resource allocation outside of 
narrow goals? Are resources adequate to fulfill goals? 

3. How well do the operational units know what their resource allocations are or will 
be? When do they know? At what levels? How do the departments and units 
respond to changes in resources? 
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4. In our current planning process, are there resources set aside to take advantage of 
innovation and new ideas? 

5. Are there processes for prioritization and allocation of scarce or limited non-
financial resources (e.g., space, technology, personnel, etc.)? Is space for 
specialized learning made available? How are the pedagogical, educational, and 
scientific needs balanced against other priorities? 

6. Does the resource allocation ever impede or dictate change in the pedagogical 
process? If so, who determines if a change is appropriate? 

 
Charge 2: 
The Institute's planning and improvement processes are clearly communicated, 
provide for constituent participation, and incorporate the use of assessment results. 

1. How do stakeholders impact or influence decisions on resource allocation? What 
mechanisms are used to communicate and how do we know that those 
mechanisms are effective? What is the nature of meetings or communications to 
the entire community on a regular basis? [Twice yearly town meetings with 
president, general faculty meetings, faculty senate.] 

2. How are the allocation decisions communicated to operational units and 
stakeholders? What mechanisms are used to communicate and how do we know 
that those mechanisms are effective? How are stakeholders briefed on the results 
derived from the funding decision process and year-to-date progress towards the 
Plan? 

 
Charge 3: 
Objectives for improvement are clearly stated, reflect conclusions drawn from 
assessment results, and are lined to mission and goal achievement, both 
Institutewide and for individual portfolios.  

1. What is our mechanism for assessment of results? Is the mechanism effective? Is 
assessment of the Performance Plan standardized? Is it outcomes-based or 
process-based? 

2. How does the Institute assess its degree of achievement of the mission, goals, and 
objectives?  

3. How are actual accomplishments/achievements quantified and compared with 
goals and objectives identified in the resource allocation process?  

4. How do we benchmark against other peer and aspirant institutions? 
 

Charge 4: 
The Institute possesses well-defined decision-making processes and authority that 
facilitate planning and renewal. 

1. Are there procedures for identifying and prioritizing stakeholder renewal needs? 

2. What procedures exist for defining facilities needs and renewal on a long-term 
and short-term basis? Is the decision-making process and authority transparent 
and ethical? 
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Charge 5: 
The Institute has in place effective processes for assignment of responsibility for 
improvements and assurance of accountability. 

1. Are there mechanisms for assigning specific accountabilities and responsibilities? 
Is the process for evaluation formalized and does it fairly reflect the performance 
outcomes? What is done when there is little or no progress toward a goal? 

 
Charge 6: 
The Institute has sustained a record of institutional and portfolio improvement 
efforts. 

1. How does the Institute assess improvements and outcomes?  
2. Is there a reward system, explicit or implicit, regarding significant initiative 

advances? How are leaders held accountable for outcomes that do not meet the 
plan objectives? How is well-considered risk taking and failure handled? 

 
Charge 7: 
Assessment is made periodically of the effectiveness of planning, resource allocation, 
and institutional renewal processes. 

1. What are the mechanisms used to report progress and utilization of resources 
obtained in the allocation process? 
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Standard 3: Institutional Resources 
 
Context 

 
The Rensselaer Plan, approved by the Board of T ustees on May 12, 2000, articulates a 
stra egic vision and delineates the means to achieve it. An "eve g een" plan designed to 
be revised on a regular basis, The Rensselaer Plan will guide our decisions and provide 
the framework for school and divisional Performance Plans that will serve as the basis or 
each year's operating plan and budget. 

Performance Plans will define the means by which the academic and administrative units 
will together achieve 'The Overarching Goal' of The Rensselaer Plan. Performance 
planning identifies priorities, lays out clear milestones, and forms the basis of resource 
allocation, through prioritization, restruc uring, reordering, and realignment. Performance 
planning also identif es the metrics for measuring progress toward achieving goals. 

 
Rensselaer recognizes that the effective use and monitoring of institutional resources is 
crucial to institutional performance and to attainment of The Rensselaer Plan and the 
supporting portfolio Performance Plans. The distribution of resources among portfolios 
(the academic schools and administrative divisions) and programs is a direct result of 
institutional priorities.  Rensselaer's decision-making process for allocating assets is an 
integral part of the institutional planning and budgeting process. The process provides a 
method for reviewing, analyzing, and monitoring the distribution and use of all 
institutional assets. 
 
The Middle States reaccredidation process will help the Institute reaffirm its priorities 
and approach for achieving the most appropriate allocation of resources for 
accomplishing the goals of The Rensselaer Plan. 
 
Charge 1: 
The Institute's performance planning process provides a means (structure) to 
prioritize needs and determine the allocation of assets.  

1. How are local strategies (departments) linked to The Rensselaer Plan?  How are 
priorities at this level coordinated with the Institute’s highest priorities and with 
other priorities? 

2. Once allocation has occurred, how is the distribution of assets prioritized and 
managed within the portfolios?  

3. How does the Institute handle unexpected changes in funding when budget 
guidelines are changed?  How do we address shortfalls and/or perceived 
inadequacies at the portfolio level?  

4. In comparing biotechnology to other programs, how has support been reassigned? 
What data exist to document reassignment of resources at the portfolio level? 

5. What are the policies and procedures that guide the effective use and allocation of 
space at the portfolio level? Are there space guidelines? How are space priorities 
determined?  
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6. Is there a culture of collaboration to leverage resources across the Institute and 
with other institutions?  What evidence exists to demonstrate effective 
collaborations? 

 
Charge 2: 
The Institute's performance planning process provides a means to measure and 
assess the use of institutional resources to support the Institute's mission and goals. 

1. What measures are used to assess efficient utilization of institutional resources at 
the portfolio level? Are benchmarks used? How are benchmarks selected? Are 
other measures or guidelines used? 

2. Is the budget process aligned with the performance planning process? What 
measures or indicators are used to assess progress toward goals? How do local 
(departmental) activities get reported and measured? 

3. As research income increases, how does overhead get distributed to support 
fundamental infrastructure and services at the portfolio level? 

 
Charge 3: 
The Institute uses an allocation approach that ensures adequate faculty, staff, and 
administration to support the Institute's mission and goals. 

1. What are the levels and relative distributions of overall staffing and budget dollars 
for undergraduate courses, graduate courses, research projects, laboratories, 
computer support, libraries, student services, etc.? 

2. What assessment tools are used to determine adequate staffing levels (e.g., 
customer feedback, internal assessments)?  What benchmark data for staffing 
levels is used, and how has it impacted personnel administration? 

3. How are vacancies managed and/or reallocated within the portfolios? Across 
portfolios? 

 
Charge 4: 
The budget  process provides the means to establish the current annual budget and 
to set projections for future years in line with achieving the Institute's goals. 

1. How does the performance planning process translate into annual budgets and 
multi-year projections? How are various budget components linked to the 
Performance Plan (e.g., operational, capital, etc.)? 

2. How do other funds (gifts and endowments, revenues from tuition, research 
income) link to the Performance Plan and how do changes in these funding 
streams impact capital and operational budgets? 

3. What impact do changes (e.g., enrollment levels) have on adjusting annual 
operating budgets and what process is used to accommodate changed levels?   

4. How does the annual budget process address inflation adjustments, for example, 
in library resources or maintenance budgets? How are inflationary costs 
managed? 
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Charge 5: 
The Institute recognizes the need for facilities master planning and facilities/ 
infrastructure life-cycle management planning to implement The Rensselaer Plan and 
support all Institute mission areas. 

1. How are guidelines for capital project management determined, communicated, 
and processed? 

2. Are change-management processes in place to accommodate emerging or 
unforeseen facilities projects that were not initially or specifically included in the 
planning process? 

3. What are the processes and practices that the Institute uses to plan for the 
resources needed to address the long-term facilities/infrastructure needs of the two 
campuses? What policies and procedures are used by the Institute to identify the 
resources allocated for maintenance of existing and new facilities/infrastructure at 
the appropriate levels? What strategies are used to set priorities and address 
deferred maintenance, life-cycle renewal, preventive maintenance, and routine 
repairs? 

4. How does the Institute assess the adequacy and effectiveness of facilities/ 
infrastructure resource levels to support and enhance the missions of the 
university? 

 
Charge 6: 
Rensselaer recognizes the need to provide resources to adequately support and staff 
facilities, programs, services, and platforms (e.g., learning resources and 
educational/ research programs). 

1. How does the annual budgeting process sustain existing programs, services, and 
platforms that support Institute priorities in teaching and research? 

2. What data exist to demonstrate that there are the necessary technical/scholarly/ 
learning tools to meet educational and research needs? 

3. How do we benchmark our allocation of resources for staffing, programs, and 
platforms against market basket schools? 

4. Are there clear guidelines for maintaining support functions for the campuses and 
mechanisms to collect customer feedback? 

 
Charge 7: 
Rensselaer recognizes that an equipment acquisition and replacement process is 
essential to educational programs and support services. 

1. Is there sufficient resource support (nonsalary) for an undergraduate teaching 
program? How are the resources determined and allocated? 

2. How does life-cycle planning support technology refresh? How is the plan to 
update and maintain technical resources supported? 

3. What process is in place to facilitate coordination between equipment purchasers, 
installers, and maintainers? 
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Charge 8: 
Rensselaer has institutional controls, policies, and procedures that prioritize and 
determine allocation of assets. An independent audit is conducted annually to 
confirm financial responsibility.  

1. Are there internal controls to monitor resource usage? What are they? Are they 
effective? 

2. What types of audits are performed and when do they occur? 
 
Charge 9: 
The performance planning and budgeting process is a recurring assessment of the 
use of institutional resources. 

1. How does Institute determine "effective" use of resources? What measures, tools, 
or strategies are used? What data are collected and how are they used? 
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Standard 4: Leadership and Governance 
 
Context 
 
The corporation of Rensselaer Polytechnic Institute is governed by a Board of Trustees 
that is empowered to govern itself under its by-laws and to adopt regulations for the 
conduct of the university. The chief executive officer of the university is a president, 
whose primary responsibility it is to lead the university to the fulfillment of its goals and 
responsibilities. The president delegates responsibility to and is advised by a cabinet of 
key administrators in broad areas of university management. The Faculty Senate and its 
primary committees, is the body through which the faculty initiates policies, procedures 
and standards and represents itself to the provost and president. The Student Senate 
represents the concerns of the student body to the faculty and administration.  
 
Within these diverse constituencies, Rensselaer seeks to achieve an environment in which 
issues concerning mission, vision, program planning, resource allocation, and others can 
be discussed openly and in which each major constituency is empowered to carry out its 
roles and responsibilities. Governance is the practice by which authority, responsibility, 
and resources are assigned, delegated, and shared in a climate of mutual support. 
 
The Subcommittee on Leadership and Governance will document the ways in which 
leadership and governance are enacted throughout the various constituencies at 
Rensselaer by focusing on three areas,  
 

o the process of collegial governance as it is practiced, 
o the Board of Trustees, as the principle governing body of the university, and 
o the assessment, outcomes, and subsequent modification of leadership and 

governance processes that allow the institution to adapt to growth and to changing 
conditions. 

 
Charge 1:   
Rensselaer has a well-defined system of interactions and collegial governance, that 
includes an appropriate representation of and accountability to its constituencies. 

1. What are the constituencies and processes of collegial governance at Rensselaer? 
[This will be answered primarily through reference documents.] 

2. How are these governance and policy documents shared with the community? 

3. How is Rensselaer's system of collegial governance evaluated for effectiveness, 
for the appropriate sharing of responsibilities, and for the appropriate 
representation of or attention to the needs of all relevant constituencies? 

4. How has collegial governance changed over time in response to these 
evaluations?  

 
Charge 2: 
Rensselaer’s Board of Trustees is of sufficient size, breadth, and expertise to properly 
guide the institution in a manner consistent with its constituent and public interests. 
The board is informed about the mission, organization, programs, and plans of the 

 
Standard 4: Leadership and Governance  18 



DESIGN FOR INSTITUTIONAL SELF-STUDY  Standard 4 
Rensselaer Polytechnic Institute  September 2004 
 
institution and is actively involved in the generation of resources needed to assist and 
improve the institution. The Board is free of conflicts of interest. The Board appoints 
a president with primary responsibility to the institution. 

1. How is the size of the Board of Trustees determined in relation to its 
responsibilities? 

2.  How is it determined that board members collectively have sufficient expertise to 
assure that the body’s fiduciary responsibilities can be fulfilled? 

3. How does Rensselaer’s Board of Trustees reflect constituent and public interest?  
Who determines how public interest is to be represented? 

4. Is the manner in which the Board of Trustees assists in generating resources 
effective, productive, and appropriate? How is long-term planning for resource 
generation by the Board of Trustees created and evaluated?  

5. How are new and continuing board members informed about Rensselaer, its 
mission, organization, programs, and plans? How is the effectiveness of this 
process measured? 

6. How is the conflict-of-interest policy in institutional leadership and governance 
defined and administered? Who resolves ambiguities? 

7. How are the responsibilities and powers of the university president defined and 
updated? What constituencies are involved in the definition of these 
responsibilities? 

8. Are there opportunities for Board of Trustees members to raise issues or questions 
for broader discussion and consideration?   

 
Charge 3: 
Rensselaer has a process for the periodic objective assessment of the governing body 
in meeting stated objectives, and carries out a periodic assessment of the 
effectiveness of institutional leadership and governance. 

1. What process or procedure is used for the periodic objective assessment of the 
Board of Trustees in meeting stated governing body objectives and performance 
standards? How are objectives and standards determined?  

2. Who participates in the assessments and how are their roles defined? 

3. What metrics does Rensselaer use to assess the effectiveness of its leadership and 
governance? 

4. How are those metrics used as feedback to improve and enhance leadership, 
governance, and the setting of institutional policies? What success stories can 
specific individuals relate about how the process learned to improve itself?  
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Standard 5: Administration 
 
Context 
 
Rensselaer is led by a chief executive officer (president). The president, the chief 
financial officer, the vice presidents of the functional divisions, and the provost provide 
leadership for their specific functional units and, together, for the entire organization.  
 
The Administration Subcommittee will investigate how Rensselaer's executive leadership 
team ensures that the organization and the faculty and staff have the necessary direction, 
support, and resources to implement the university's plans, policies, programs, and 
functions. This self-study group will also examine how clearly organizational roles and 
responsibilities are defined and articulated throughout the university, and the 
effectiveness of Rensselaer's administrative structure in support of the university's 
pedagogical and research/scholarship missions. 
 
Charge 1: 
Rensselaer has a chief executive whose primary responsibility is to lead the 
institution toward the achievement of its goals and with responsibility for 
administration of the institution. 

1. What are the roles and responsibilities of the chief executive officer? 

2. What is the process for selecting the chief executive officer? 

3. What is the emergency plan for the death or the premature separation of the chief 
executive?  

 
Charge 2: 
Rensselaer's chief executive possesses the combination of academic background, 
professional training, and other qualities appropriate to the university's mission. 

1. What are the qualifications of the chief executive and how are they determined? 

2. How are the qualifications defined and updated?  
 
Charge 3: 
Rensselaer has a team of administrative leaders with the appropriate skills, degrees, 
and training to carry out their responsibilities and functions. 

1. What are the qualifications of the administrative leaders and how are they 
determined? 

2. How are their qualifications defined and updated? 

3. How does the chief executive assess the performance of the administrative 
leaders? 

4. What is the emergency plan for the death or the premature separation of an 
administrative leader?  
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Charge 4: 
Rensselaer has qualified staffing appropriate to the goals, type, size, and complexity 
of the university. 

1. How does the university ensure that there is adequate and qualified staffing in 
place to support the goals of the Institute? 

2. What are the roles and responsibilities of staff and how are they defined and 
updated? 

 
Charge 5: 
Rensselaer has clear documentation of the lines of organization and authority that 
provide adequate information for decision making by administrative leaders. 

1. How are the lines of organization and authority defined and articulated? 

2. What are the mechanisms in place to ensure that decisions are reviewed and 
adequately approved? 

3.  What are the support structures and measures to support decision making?  
 
Charge 6: 
Rensselaer conducts periodic assessments of the effectiveness of its administrative 
structures and services. 

1. What is the process for assessing the effectiveness of the administrative structure 
and services? 

2. What are the assessment mechanisms for determining the effectiveness of the 
Institute's administration? 
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Standard 6: Integrity 
 
Context 
 
Rensselaer agrees with, and seeks to conduct itself in a manner consistent with, the 
description of integrity found in Characteristics of Excellence, some of which is quoted 
or paraphrased here. This section of the self-study will consider how Rensselaer 
Polytechnic Institute demonstrates integrity through the manner in which it specifies 
goals in The Rensselaer Plan, selects and retains faculty and staff, admits students, 
establishes and implements curricula, determines programs of research, manages 
intellectual property, pursues its fields of service, demonstrates sensitivity to equity and 
diversity issues, allocates its resources, serves the public interest, and provides for the 
success of its students. 
 
Rensselaer is committed to keeping its promises, honoring its contracts and 
commitments, managing conflicts of interest, and representing itself truthfully. In 
addition, Rensselaer extends academic freedom, intellectual freedom, and freedom of 
expression to all members of its community. Rensselaer does not restrict the availability 
to or limit unreasonably the presentation of data or opinions. Diverse opinions are 
addressed with openness and balance. While individuals or institutions may hold 
particular political, social, or religious philosophies, all members are afforded the 
freedom to pursue truth.  
 
Rensselaer Polytechnic Institute is committed to timely, accurate, and truthful disclosure 
of factual information regarding the Institute's performance, policies, and practices, 
including disclosures to the Middle States Commission on Higher Education. This 
disclosure may be restricted when issues of privacy require strict confidentiality.  
 
Charges 
 
To assess how Rensselaer Polytechnic Institute adheres to integrity involving all 
constituencies as defined by the Middles States Commission on Higher Education, we 
will survey, evaluate, and provide recommendations regarding the following: 

 

o Development and communication of the Institute's policies and procedures; 
o Implementation and application of the Institute's policies and procedures; 
o Assessment and renewal of the Institute's policies and procedures; 
o Truthfulness of Rensselaer's internal and external communications; 
o Extent to which Rensselaer's internal and external commitments are honored;  
o Campus climate regarding racial, ethnic, gender, sexual orientation, and religious 

tolerance, and 
o Campus climate regarding academic freedom in teaching and scholarship. 

 
Charge 1: 
Rensselaer demonstrates fair and impartial processes, published and widely 
available, to address student grievances, such as alleged violations of institutional 
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policies. The institution assures that student grievances are addressed promptly, 
appropriately, and equitably. 

1. By what media are students informed about (a) institutional policies which affect 
them and (b) the procedures for them to address alleged violations?   

2. What office is principally responsible for assisting students who have concerns? 

3. Are students aware of this?  

4. What are the procedures for resolving concerns?  

5. Do students understand the processes available to them to resolve concerns?  

6. Are students satisfied with these procedures?  

7. What is the process for assessment and revision of the student grievance process? 

8. Do students participate in assessing and improving institutional procedures? 
 
Charge 2:  
Rensselaer adheres to fair and impartial practices in the hiring, evaluation, and 
dismissal of employees. 

1. What policies exist regarding hiring, benefits, evaluations, and dismissal of 
employees?   

2. What media are used to inform current and prospective employees about these 
policies?   

3. Who determines what practices are appropriate, and who assesses the 
effectiveness of these practices?   

4. How is a diverse employee applicant pool sought?  

5. Could the practices better promote community morale and/or performance? 
 
Charge 3:  
Rensselaer exhibits sound ethical practices and respect for individuals through its 
teaching, scholarship/research, service, and administrative practice, including the 
avoidance of conflict of interest or the appearance of such conflict in all its activities 
and among all its constituencies. 

1. How does the Institute promote ethical practices?  

2. How does the Institute promote respect for individuals?  

3. Are constituencies satisfied with these policies?   

4. What policies exist regarding conflict of interest?   

5. What media are used to inform constituencies of the policies?   

6. Who determines what practices are appropriate?   

7. How are ethical breaches identified and resolved?   

8. What is the process for policy assessment and revision?   
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Charge 4:  
Rensselaer demonstrates equitable and appropriately consistent treatment of 
constituencies, as evident in such areas as student discipline; student evaluation; 
grievance procedures; faculty promotion, tenure, retention, and compensation; 
administrative review; curricular improvement; and institutional governance and 
management. 

1. Student discipline, etc. will be addressed in Charge 1. Employment policies will 
be addressed in Charge 2. 

2. Are these policies applied fairly and impartially? 
 
Charge 5:  
Rensselaer fosters a climate of academic inquiry and engagement supported by 
widely disseminated policies regarding academic and intellectual freedom. 

1. How does the Institute promote a climate of academic and intellectual freedom?   

2. How does the Institute balance its strategic initiatives with individuals' personal 
academic and intellectual interests?  

3. What policies exist regarding academic and intellectual freedom?   

4. Are constituencies satisfied with these policies?     

5. What media inform constituencies of the policies? 

6. Who determines what practices are appropriate?   

7. How are violations identified and resolved?   

8. What is the process for policy assessment and revision?  
 
Charge 6:  
The Institute demonstrates a commitment to principles of protecting intellectual 
property rights. 

1. What policies exist regarding protecting intellectual property rights?   

2. What media are used to inform constituencies of the policies?  

3. To what extent are constituencies aware of the policy and how it applies to them?   

4. How are issues identified and resolved?   

5. Who is responsible for the policy?   

6. To what extent are constituencies satisfied with the policies and the stewardship 
of Rensselaer?   

7. Who determines what practices are appropriate?   

8. What is the process for policy assessment and revision?   
 
Charge 7: 
At Rensselaer, there is a climate that fosters respect among students, faculty, staff, 
and administration for a range of backgrounds, ideas, and perspectives. 
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1. How does the Institute promote a climate of respect and tolerance for all 
constituencies?  

2. What policies and activities exist to promote respect and tolerance of all 
constituencies? 

3. Are constituencies satisfied with these policies and activities?   

4. What media are used to inform constituencies of the policies and activities?   

5. What measurement is used to assess the climate?   

6. Who determines what practices are appropriate?   

7. How are violations identified and adjudicated?   

8. What is the process for policy assessment and revision? 
 
Charge 8:  
Rensselaer is honest and truthful in public relations announcements, advertisements, 
and recruiting and admissions materials and catalogs. 

1. What policies and procedures exist to ensure honesty, accuracy and truthfulness in 
the Institute's communications?  

2. Are constituencies satisfied with these policies and procedures?   

3. What media are used to inform constituencies of the policies and procedures?  

4. How does the Institute ensure that the communication is reaching all 
constituencies?   

5. Who determines what practices are appropriate?   

6. How are errors identified and corrected? 

7. What is the process for policy assessment and revision? 
 
Charge 9:  
Students and other constituencies have reasonable, continuing access to paper or 
electronic catalogs. 

(See Charge 8.) 
 
Charge 10:  
When catalogs are available only electronically, the institution’s Web page provides a 
guide or index to catalog information for each catalog available electronically. When 
catalogs are available only electronically, the institution archives copies of the 
catalogs as sections or policies are updated. 

 (Catalogs are available both electronically and in paper copy.) 
 
Charge 11:  
Rensselaer makes available factual information about the institution, such as the 
Middle States Commission on Higher Education annual data reporting, the self-study 
or periodic review report, the team report and the Commission's action. This 
information is accurately reported and made publicly available to the community. 

Standard 6: Integrity  25  
 



DESIGN FOR INSTITUTIONAL SELF-STUDY  Standard 6 
Rensselaer Polytechnic Institute  September 2004 
 
Institutional information is provided in a manner that ensures student and public 
access, such as in print, electronic, or video presentation. 

1. How does the institution decide what information about itself should be shared, 
and with whom?   

2. What is the process for determining what information will be shared and the 
accuracy of that information?   

3. Are there opportunities for discussion among different constituencies?   

4. How is access and awareness to the information made known? 
 
Charge 12:  
Rensselaer fulfills all applicable standards and reporting and other requirements of 
the Commission. 

1. What processes are in place to ensure fulfillment of all applicable standards and 
requirements? 

 
Charge 13:  
The Institute assesses the integrity evidenced in institutional policies, processes, and 
practices regularly, and the manner in which these are implemented. 

1. What is the assessment process for the periodic review of the integrity evidenced 
in institutional policies, processes, practices, and the manner in which these are 
implemented? 
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Standard 7: Institutional Assessment 
 
Context 
 
Since its last comprehensive self-study ten years ago, Rensselaer has developed and 
implemented an institutional assessment plan and process known as "Performance 
Planning" that is aligned with The Rensselaer Plan. This performance planning process 
evaluates the Institute's overall effectiveness in achieving its mission and goals; 
implementing planning, resource allocation, and institutional renewal processes; using 
institutional resources efficiently; providing leadership and governance; providing 
administrative structures and services; demonstrating institutional integrity; and assuring 
that institutional processes and resources support appropriate learning and other outcomes 
for its students and graduates. 
 
The Institutional Assessment subcommittee will address each of the fundamental 
elements in determining how institutional assessment is being conducted at Rensselaer, 
with particular emphasis on administrative aspects of the university and how data are 
utilized to assess academic and institutional support systems. The primary task of the 
subcommittee is to determine whether effective assessment is occurring, not to assess 
whether a particular portfolio or operation is performing effectively. In addition, the 
subcommittee will examine the extent to which outcomes assessment is linked to The 
Rensselaer Plan and the performance planning process, and how assessment data are 
used on an ongoing basis as an institutional activity integrated into the culture of the 
Institute. 
 
Charges 
 
The subcommittee has aggregated strategic questions into four primary charges. These 
charges consist of assessment plans, assessment processes, assessment data, and 
assessment results/impact. 
 
Charge 1: 
Assessment plans 

1. Does Rensselaer have an institutional assessment plan? 

2. Does each portfolio have an assessment plan? 

3. How are institutional and portfolio assessment plans coordinated to ensure that 
each major area of institutional responsibility is assessed? 

4. How do the assessment plans address: 
o mission, goals, and objectives? 
o periodic assessment of institutional effectiveness that addresses the total range 

of educational offerings, services, and processes?  
o institutional planning and the setting of institutional priorities? 
o resource allocation? resource reallocation? institutional renewal processes? 
o leadership and governance? 
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o administration? 
o institutional integrity? 
o student learning outcomes? 

5. Do assessment plans include a methodology and/or strategy for incorporating 
formal processes, gathering, analyzing, and using metrics/data, and methods for 
determining the impact of assessment? 

6. What are the key programs within each portfolio and how are they assessed? 

7. How do faculty and administration collaborate in assessment? 
 
Charge 2: 
Assessment process 

1. How is assessment conducted across the Institute and its portfolios? 

2. What assessment processes are currently in place? 

3. Who determines the assessment metrics that are developed? 

4. How are the metrics produced and used in accordance with a timeline or 
calendar? 

5. Who determines the priorities assigned to the measures/data collection? 

6. What evidence is there that adequate staff and computing resources are available? 

7. Are the individuals who collect and aggregate assessment data proficient in 
research applications and methodologies relative to internal and external research, 
primary and secondary research, development of survey instruments, survey 
methodologies and statistical analysis? If yes, how do we know? 

 
Charge 3: 
Assessment data 

1. How are data gathering and analyses congruent with metrics that have been 
established? 

2. What assessment data do we systematically collect? 

3. How do assessment processes currently in place maximize the use of existing 
data? 

4. How are assessment data shared and integrated across the various portfolios so 
that each may benefit from the analyses? 

5. Do we have a process or mechanism in place to identify areas where we lack data 
that could contribute to assessment activities and better inform strategic planning 
efforts? 

6. How are assessment data disseminated? Are the data disseminated in a format that 
can be readily shared? Are the disseminated data readily available to all members 
of the Institute that require them? 

7. Is there a centralized repository for institutional assessment data? If yes, where? 
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Charge 4: 
Assessment impact 

1. How do The Rensselaer Plan and Portfolio Performance Plans reflect the 
consideration of data from assessment? 

2. How are assessment data being used to impact existing processes? 

3. Is there a process/mechanism in place to identify whether this evaluation provides 
information useful in correcting inefficiencies? 

4. Have recommendations been developed and is there evidence of implementation 
to improve identified weaknesses/shortcomings in existing processes? 

5. How are the assessment plans reviewed and modified as part of the planning 
cycle? 
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Standard 8: Student Admissions 
 
Context 
 
Through its admissions programs and policies, Rensselaer Polytechnic Institute seeks to 
identify, invite, and enroll students who will thrive during their residency and who will, 
upon their graduation, exemplify the Rensselaer mission. Admissions practices are 
designed to admit applicants whose interests, goals, and abilities are congruent with this 
mission.  
 
Rensselaer values cultural, intellectual, geographic, gender, and ethnic diversity, and 
provides opportunities for the success of all admitted students. The review and evaluation 
of our applicants for admission are done in accordance with the quality, diversity, and 
financial goals recommended by the Enrollment Planning Committee, approved by the 
president, and outlined in The Rensselaer Plan.    
 
Our scope will include assessment of admissions policies, practices, and procedures for 
resident undergraduate, resident graduate, and professional graduate students studying at 
the Hartford, Conn., campus and at distributed locations. 
 
Charge 1: 
Rensselaer develops and implements admissions policies and procedures that support 
and reflect the mission of the Institute. 

1. How do the admissions policies and procedures support the goals of the Institute, 
reflect the Institute's mission, and support The Rensselaer Plan? 

2. What are the current admissions initiatives? 

3. Describe the admissions policies and procedures. How are the admissions policies 
and procedures created? Who establishes and reviews these policies? How 
frequently are they reviewed?  

4. How have policy and procedural changes affected enrollment? 
 

Charge 2: 
The Institute makes admissions policies, procedures, and criteria available to assist 
prospective students in making informed decisions. 

1. What information describing admissions policies and procedures is made 
available to prospective students? 

2. Who develops this material and how is it made available? How often is this 
information reviewed and updated, and by whom? 

3. What specific information is available for a prospective student to perform self-
selection? 

4. What options are available for prospective students to interact with the Institute? 
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Charge 3: 
The Institute provides accurate and comprehensive information regarding academic 
programs, including any required placement or diagnostic testing. 

1. How are prospective students informed about the Institute and its expectations, 
programs, admissions, and placement processes? 

2. What media are employed and in what format do we convey information? How 
often is this information reviewed and updated, and by whom? 

3. How does the Institute articulate academic requirements? 
 
Charge 4: 
The Institute gathers information on student learning outcomes and makes this 
information available to prospective students. 

1. What information is made available to prospective students to demonstrate the 
learning outcomes of Rensselaer graduates? 

2. How is this information made available?  

3. Who decides what information is made available? How often is this information 
updated, and by whom? 

 
Charge 5: 
The Institute provides accurate and comprehensive information and advice, where 
appropriate, regarding financial aid, scholarships, grants, loans, and refunds. 

1. How do the Institute's policies and procedures reflect accurate and comprehensive 
information about financial aid, scholarships, grants, loans, and refunds? 

2. How are these policies communicated to prospective students? 

3. Who manages this process and what guidelines are followed in determining 
policy? How often are these policies updated? 

4. How do these policies relate to the goals stated in The Rensselaer Plan and the 
Institute's mission? 

 
Charge 6: 
The Institute publishes and implements policies and procedures regarding transfer 
credit and credit for extra-institutional college-level learning. 

1. What information is available to prospective students regarding transfer of credit? 

2. What articulation agreements exist between the Institute and other colleges? Who 
establishes these policies and how do they evolve? 

 
Charge 7: 
The Institute evaluates the match between the attributes of admitted students and 
the university's mission through ongoing assessment of student success, including, 
but not necessarily limited to, retention. 

1. What do the mission statement and The Rensselaer Plan imply about the students 
Rensselaer seeks to admit? 

 
Standard 8: Student Admissions  31  



DESIGN FOR INSTITUTIONAL SELF-STUDY  Standard 8 
Rensselaer Polytechnic Institute  September 2004 
 

2. What are the actual attributes of those students who enroll? 

3. What are the Institute's retention rate and graduation rate and how do these 
compare to market basket schools, aspirant institutions, and the national average? 
What are the reasons for attrition at the Institute?  How is this information made 
available to prospective students? 

4. How does the Institute provide opportunities for its students to prepare for 
technologically based careers and life-long learning? 

5. How is this data collected and evaluated, and by whom? 
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Standard 9: Student Support Services  
 
Context 
 
Rensselaer serves many constituent groups, including undergraduate, graduate, transfer, 
professional and distributed students. The university supports these students as they 
progress toward achieving their educational goals through a comprehensive program of 
student services that is complemented by good leadership and broad-based institutional 
commitment.  Rensselaer is a truly diverse community and fortunate to have students of 
differing age, gender, ethnicity, country of origin, level of experience, and sexual 
orientation sharing our campuses. We recognize the differing needs of our students with 
respect to student services, and acknowledge the challenges inherent in this diversity. 
 
The questions asked in each charge listed below may not apply to every group. The 
committee will review the data for its applicability to all student constituencies. The 
Rensselaer Plan states that student services reinforce and extend the college's influence 
beyond the classroom, promoting the comprehensive development of the student. The 
Rensselaer Plan commits to developing student services by creating "an engaging student 
experience" and "seamless student service." The services reviewed include orientation, 
academic advising, computing support, counseling, health services, learning assistance, 
career development, leadership development, student organizations and activities, 
residential life, athletics, recreation, fitness, intramurals and club sports, and student 
safety and security. 
 
Charge 1: 
Rensselaer’s program of student support services is appropriate to student strengths 
and needs, reflective of university mission, consistent with student learning 
expectations, and available regardless of place or method of delivery. 

1. What are the financial resources allocated for student support services? How does 
that compare with our market basket and aspirant universities? 

2. How are students made aware of programs and services? Are they offered at 
convenient times for students? How accessible are these programs? 

3. How are the safety and security programs and services communicated to the 
campus? How is the effectiveness of these programs and services measured?  

4. How is a sense of community encouraged for students on the Troy campus as well 
as for professional and distributed students? What is the level of student 
satisfaction with these efforts? 

 
Charge 2: 
Rensselaer demonstrates that student support services and programs are provided 
and supervised by qualified professionals. 

1. How many full- and part-time staff provide student support services and in what 
portfolios do they work? What are their qualifications? How does this compare 
with our market basket and aspirant universities? 

 
Standard 9: Student Support Services  33  



DESIGN FOR INSTITUTIONAL SELF-STUDY  Standard 9 
Rensselaer Polytechnic Institute  September 2004 
 

2. How does Rensselaer ensure that the staff is qualified and continues to receive 
continuing education as needed? How effective are the efforts to train staff to 
work with a diverse and culturally rich community? 

 
Charge 3: 
Rensselaer's procedures address the varied spectrum of student academic and other 
needs, in a manner that is equitable, supportive, and sensitive, through direct service 
or referral.  

1. How are the student services needs of the student body identified and how do we 
create new programs to reflect those needs? What is the student satisfaction with 
the student support services, how do we measure it and then use the information? 
If there are needs for student services that are not offered on Rensselaer’s 
campuses, what referral services are in place to address these needs? 

2. How are the needs of underrepresented groups (for example, minority students, 
disabled students, GLBTQ students, international students) within the student 
body identified? How effective are the programs and services that are offered to 
fill these needs? What types of training are available to student support services 
staff to address the special needs of these groups? 

 
Charge 4: 
Rensselaer demonstrates that it uses appropriate student advisement procedures and 
processes. It provides appropriate learning support programs for a diverse student 
population. 

1. What is the student advisement system and how satisfied are students and advisers 
with the current system? How effective are the services in relation to students' 
academic performance? What are the early warning systems for students having 
academic problems and how effective are they? How effective are mentoring 
programs in affecting student academic achievement? 

2. How many advisers go through training and how effective is the training? What 
online and other resources are available? What is the ratio of advisers to advisees 
by school, including professional and distributed students? What is the current 
recognition and reward system in place to motivate committed faculty? 

3. What learning support services are available and how does this compare to market 
basket and aspirant schools? How effectively do different offices collaborate? 

 
Charge 5: 
Rensselaer offers athletic programs regulated by the same academic, fiscal, and 
administrative principles, norms, and procedures that govern other university 
programs and demonstrates the appropriateness of the principles or norms used. It 
offers a robust program of opportunities in the area of varsity athletics, recreation, 
fitness, club sports, and intramurals. 

1. What programs are offered in varsity sports, intramurals, club sports, fitness, and 
open recreation? How many students participate and how does that compare to 
our benchmark and aspirant universities? What policies and procedures govern 
these programs? Does the university meet gender equity requirements in its 
varsity programs? 
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2. What are the academic support programs offered to varsity student athletes? What 
are the academic performance and the retention and graduation rates of varsity 
athletes in comparison to the rest of the student body?  

3. What is the reporting line for the Department of Athletics? How many full-time 
staff in the areas of coaching, athletic training, and academic support, are on staff? 
How does this compare to our benchmark and aspirant colleges? Who oversees 
the fiscal control of the athletic department and are financial procedures 
consistent with RPI overall guidelines? What is the budget for each sport and how 
does it compare to our benchmark and aspirant colleges and other colleges in our 
leagues? 

 
Charge 6: 
Rensselaer widely disseminates procedures for addressing student complaints or 
grievances and keeps records. 

1. What are the student grievance processes, how effective are they, and what is 
student satisfaction with these processes? 

2. How are these processes communicated to all campus members? How effective is 
the system that updates these processes to make them appropriate for the diversity 
of our campus?  What training is available for staff and faculty in the area of 
student grievances, how many participate, and how effective is it? 

 
Charge 7: 
Rensselaer has policies and procedures, developed and implemented, for safe and 
secure maintenance of student records. It publishes and implements policies for the 
release of student information. 

1. What are the Rensselaer, state, and federal policies governing privacy in regard to 
student records and how are they enforced, communicated, and reviewed?    

2. What procedures are in place to maintain the security of student records? How 
long are records kept?  When and how are they destroyed? 

3. Under what conditions may student records be released? What waivers/releases 
are available for the release of records? 

 
Charge 8: 
Rensselaer provides a registration system that enables students to fulfill their 
curriculum requirements while providing support services for students to better 
navigate their educational experience. 

1. How and who sets the registration priorities? How are the priorities set to ensure 
that all students have access to the courses they need for graduation? What is the 
satisfaction with the registration system? 

2. What is the process to determine that adequate sections of courses are available? 
Who oversees and monitors this process? How do the registrar and academic 
departments coordinate changes that will impact a student's registration? 

3. How effectively are students informed of important registration and add/drop 
deadlines and other registration-related procedures? 
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Charge 9: 
Rensselaer has ongoing assessment of student support services and utilizes the 
assessment results for improvement.  

1. How does the Institute evaluate student needs, expectations, and student support 
services? How is evaluation information used? How does our assessment process 
compare to our benchmark and aspirant colleges?  

2.  How does the university's performance planning process assess and serve student 
support services? How effectively does the planning process impact the budgetary 
support allocated to student support services? How does this level of support 
compare with market basket and aspirant institutions? 

 
Charge 10: 
Rensselaer integrates new students into the fabric of the university through a series 
of well-planned programs. 

1. How well does Student Orientation acclimate students to academic life, co-
curricular activities, student services, and the community? What is student 
participation and satisfaction with the program? Is there a link between the 
orientation program and the academic offerings? How does Rensselaer's system 
and budget compare to our benchmark and aspirant universities? 

2. How effective are the orientation programs offered to special populations, such as 
minority, disabled, transfer, international, residential graduate, professional, and 
distributed students? 

3. What is the retention rate for students from the first year to the second year? How 
has this grown since the development of the Office of the First-Year Experience 
and other support programs? How does it compare to our benchmark colleges? 

 
Charge 11: 
Rensselaer provides computing infrastructure and support services that enhance the 
student experience. 

1. What are the computing support services that are offered at the campus and 
departmental levels? How effective are the services? What metrics or usage 
statistics are available to demonstrate that the services offered are the correct 
ones? 

2. What programs are offered for training students and staff in computing 
technology? Who provides these services and how effective are the programs?  

3. What is the process for feedback from the academic community and what are the 
sources of feedback for computing-support decisions? 

 
Charge 12: 
Rensselaer provides a comprehensive career development system that enables 
students to effectively explore their options. 

1. What is the connection between academic planning and experiential learning?  
Does the organizational structure and staffing levels adequately support the broad 
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range of career development programs and services provided to students? How 
effective are these programs and services? How satisfied are students? 

 
Charge 13: 
Rensselaer provides personal health and wellness support for students that enhances 
their lifestyle and encourages healthy choices. 

1. The Student Health Center has been accredited by the Accreditation Association 
for Ambulatory Health Care (AAAHC) since 1996. What is the purpose of 
accreditation? How do we compare to our market basket and aspirant colleges?  

2. How effective are the programs, services, and organization that support students' 
health and wellness? When and where are the programs available to students? 
How are these programs and services communicated to the campus community? 
How effectively does the Student Health Center reach those students less likely to 
access health care? What outreach is done to educate faculty and staff about early 
warning signs for our students, and what impact has it had? 

 
Charge 14: 
Rensselaer provides a well-crafted residential-life experience that encourages a 
sense of community while providing maturing experiences for our students. 

1. What are the facilities, programs, and services offered in the Residence Life 
system? Have these programs and services responded to changes in student 
needs? How have these programs and services created a sense of community? 
What are the retention rates in the residential system? What is the satisfaction of 
students? What has been the growth of the Learning Assistant and TLA staff?  
How have they been integrated into the residential system? 

2. How many students participate in the fraternity and sorority system? How many 
of them live in Greek residences? What is the trend of membership and residential 
capacity in Greek houses? 

3. How many students use the Off-Campus Housing Database? What are the training 
programs in place for renters and landlords? How many students participate? How 
effective are these programs? 

 
Charge 15: 
Rensselaer provides a comprehensive student activities program that includes 
student clubs, fraternities and sororities, and professional associations. Through a 
system of student involvement, it provides a variety of events, and, as a way to 
enable student development, leadership development programs are structured to 
encourage students to reach their potential. 

1. What student organizations, events, and leadership experiences are available? 
How are these opportunities communicated to the campus? What students 
participate and how satisfied are they with their experiences? How adequate are 
the funds available to support these programs? 

2. What leadership education programs are offered and who participates in these 
programs? How does this program compare to our benchmark colleges? 
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Standard 10: Faculty  
 
Context 
 
Rensselaer recognizes that its tenure-track and nontenure-track faculty play a central role 
in delivering high-quality academic, research, professional, and service programs within 
the framework of its educational mission and goals. To achieve these goals, it is critical 
that there be an adequate core of such faculty and that these faculty members be selected, 
evaluated, and rewarded in a manner that is equitable, transparent, and efficient. These 
policies and procedures should be carefully articulated, widely disseminated, and subject 
to periodic re-evaluation.   
 
In concurrence with markers established by the Commission in Characteristics of 
Excellence, Rensselaer acknowledges that encouragement of faculty research, curriculum 
development, as well as professional advancement and development, are characteristics 
of enlightened institutional policies.   
 
Another important guiding principle is faculty governance, including participation in 
institutional planning, curriculum review, and other key administrative decisions. The 
Middle States self-study process will allow us to focus on the role of faculty in 
supporting Rensselaer's academic mission.  
 
Charge 1: 
Faculty and other professionals are appropriately prepared and qualified for the 
positions they hold, with roles and responsibilities clearly defined, and sufficiently 
numerous to fulfill those roles appropriately. 

1. What is the numerical breakout for tenure-track and nontenure-track faculty by 
school (i.e., adjunct lecturer, clinical faculty, research faculty, assistant professor, 
associate professor, and full professor)? 

2. How are these positions defined and their concomitant qualifications enumerated 
(use new definitions from the revised Faculty Handbook)? 

3. What percentage of our instructors have a Ph.D. or the appropriate terminal 
degree, by school and by type of appointment (i.e., adjunct lecturer, clinical 
faculty, research faculty, assistant professor, associate professor, and full 
professor)?  

4. What are the official teaching loads for each type of faculty member by school? 
What are the actual loads? How do these vary by type of appointment (i.e., 
adjunct lecturer, clinical faculty, research faculty, assistant professor, associate 
professor, and full professor)?  

5. What are the student/faculty ratios and average class sizes by school (graduate 
and undergraduate)? Also, please provide figures on TAs and graders.   

6. Are there expected qualifications, either written or unwritten, for the various 
faculty and staff positions? 
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Charge 2: 
Educational curricula are designed, maintained, and updated by faculty and other 
professionals who are academically prepared and qualified. 

1. Who serves on the Curriculum Committee in each school and on the Institutewide 
Faculty Senate Curriculum Committee (by school)?  How is committee 
membership determined and how long is the term of membership? 

 
Charge 3: 
Rensselaer has faculty and other professionals, including teaching assistants, who 
demonstrate excellence in teaching and other activities, and who demonstrate 
continued professional growth.  

1. How does each school measure teaching excellence? Can we demonstrate that our 
faculty members are excellent teachers?  

2. Has the university implemented outcomes assessment and if so, how? 

3. How do we measure excellence in research (by school)?  

4. How do we measure continued professional growth (by school)?  

5. What is the state of the metrics used in the Total Compensation Initiative (an 
initiative designed to assess equity and efficiency in our compensation policies)? 

6. How does the quality of instruction at Rensselaer compare to that at similar 
institutions?  

  
Charge 4: 
Rensselaer has demonstrated institutional support for the advancement and 
development of faculty. 

1. How are resources allocated to faculty development (e.g., Provost's 
"revitalization" grants)?  

2. What are the policies regarding sabbaticals, course releases/resources for editing 
journals and leading professional societies, support for proposal development, 
travel, startups, matching funds to NSF Young Investigators, conference support 
by school? 

3. In what ways does Rensselaer support the advancement and development of 
faculty?  

 
Charge 5: 
Rensselaer has demonstrated appropriate support for scholarship, teaching, student 
learning, research, and service.  

1. What is the breakdown of faculty time devoted to research, teaching, and service 
(by school, including student advising)? 

2. What initiatives has each school developed to foster research, teaching, and 
service?  

3. How do faculty members integrate research, teaching, and service and how are 
they rewarded for this integration (by school)?  
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4. How do we measure service productivity (by school)? 
 
Charge 6: 
Rensselaer has published and implemented standards and procedures for all faculty 
and other professionals for actions such as appointment, promotion, tenure, 
grievance, discipline, and dismissal, based on principles of fairness with due regard 
for the rights of all persons.  

1. What is the state of the Faculty/Staff Handbook, which documents all standards 
and procedures for all faculty and other professionals for actions such as 
appointment, promotion, tenure, grievance, discipline, and dismissal?  

2. What is the nature of the appeal/grievance process? Does this vary by school?  

3. Have the university's diversity policies been reviewed or evaluated?  

4. Who is responsible for reviewing diversity results in each school?  

5. How are professors evaluated for promotion and tenure?  

6. What are the published statistics for promotion and tenure actions by school?  

7. Whether written or unwritten, are the procedures fair in general and in relation to 
personal rights?  

 
Charge 7: 
Rensselaer has carefully articulated and implemented equitable procedures and 
criteria for review of all individuals who have responsibility for the educational 
program of the institution.  

1. What are the evaluation procedures for administrators, faculty, and staff in each 
school?  

2. Have the university's compensation policies been reviewed for equity and 
consistency with market wages?  

3. How are annual review procedures related to promotion and tenure? 

4. Does Rensselaer have published standards or procedures for annual review of the 
instructional staff? If published, are they implemented?  

5. Whether written or unwritten, are the procedures fair?  
 
Charge 8: 
Rensselaer has criteria for the appointment, supervision, and review of teaching 
effectiveness for part-time, adjunct, and other faculty that are consistent with those 
used for full-time faculty.  

1. What are the procedures for appointing and evaluating adjunct, clinical, and 
research faculty? Do these vary by school? 

2. If differences exist, are they reasonable? 

3. Who is supervising adjunct, clinical, and research faculty?  

4. Do adjunct, clinical, and research faculty participate in human resources/training 
development workshops at the same rate as do tenure-track faculty?  
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Charge 9: 
Rensselaer demonstrates adherence to principles of academic freedom within the 
context of institutional mission.  

1. How is academic freedom defined at Rensselaer and, more generally, what is the 
university's policy regarding expression of opinions?  

2. Has anyone filed a lawsuit or grievance alleging a violation of academic freedom 
in the past 10 years?   

3. Have any activities, such as courses, conferences, or events, been cancelled or 
challenged by the administration in the past 10 years?  

4. Are policies related to academic freedom contained in the Faculty/Staff Handbook 
and/or clearly articulated in university documents? If they exist, in either written 
or unwritten form, are they followed?  

5. How does the university balance efforts to focus research in targeted areas with 
the requirement to provide faculty with the "full freedom in research and in the 
publication of the results" (AAUP statement on academic freedom)? 
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Standard 11: Educational Offerings 
 
Context  
 
Teaching and learning are Rensselaer's primary purposes at both the undergraduate and 
graduate level. At the undergraduate level, Rensselaer has a long-standing reputation for 
providing undergraduate education of intellectual rigor based on exceptional pedagogical 
innovation in the laboratory and the classroom. Our programs offer both breadth and 
depth appropriate to the specific degree program. RPI provides a rigorous, engaging, 
interactive learning environment where students are encouraged to work in inter- and 
cross-disciplinary teams. At the graduate level, Rensselaer offers more than 120 degree 
programs where students earn either a master's or doctoral degree. Graduate students are 
involved in focused study and relevant independent investigation within their particular 
fields. Research programs include such areas as biotechnology, nanotechnology, 
advanced materials, and electronic arts.    
 
Educational programs and curricula at Rensselaer are developed, evaluated, and reviewed 
by the faculty. Our programs exhibit sufficient content, rigor, and depth to be 
characterized as collegiate or graduate-level learning. Rensselaer makes a clear 
distinction between undergraduate and graduate study. The design of specific courses, 
programs, and learning activities are linked to clearly articulated goals of the specific 
programs of which they are a part; programs and sequences of study are dynamic and 
responsive to new research findings and models of inquiry. The review and evaluation of 
our course offerings and degree requirements take into account the external educational 
governing and certification organizations including New York State Department of 
Education, which approves all degrees and defines course credit-hour and contact-hour 
requirements. At the school and department level, discipline-specific accreditation 
organizations include Architecture, ABET for Engineering, and the AASCB for business 
schools; the accelerated medical program has outside oversight as demonstrated by the 
acceptance of our students into a highly accredited medical college.  Because of this, we 
have external organizations that monitor and set requirements for curriculum content and 
courses as well.  
 
Rensselaer has integrated curricular and co-curricular experiences that contribute to the 
total educational environment and promote the development of professional and life 
skills. Degree programs in many disciplines include out-of-class experiences. The study 
abroad program is growing as is the involvement of our students in community service 
activities. The Undergraduate Research Program (URP), cooperative education and 
internship experiences, senior design courses, and culminating year projects promote 
opportunities for informal student-faculty contact as well as interactions with other 
students and employers.  In addition, cooperative education and undergraduate research 
experiences allow students to explore their career paths and to broaden an educational 
experience that prepares them to meet post-graduate career goals. 
 
Leadership courses, offered both in and out of the classroom, foster integrity and 
responsibility, self-awareness and self-reliance, awareness of values, and leadership 
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skills. Community service programs continue to grow as they integrate service to the 
community with our educational programs. These experiences address the personal and 
social development of students in conjunction with and in support of their cognitive, 
academic, and intellectual development. 
 
Information literacy is a priority at Rensselaer. We provide students and instructors with 
opportunities to acquire the skills and tools needed to identify, retrieve, and apply 
relevant and valid information resources to their teaching and learning. Rensselaer also 
provides an evolving array of information technology and access infrastructures, 
including computers, software applications, and databases, as well as computing support 
to students and faculty. Computing is integrated into the curriculum (for example, the 
mobile computing program requires all undergraduates to have a laptop) and is an 
essential component of course work and communication. The Rensselaer Research 
Libraries are becoming a model digital library. Researchers can search indexes and 
abstracts, access electronic journals, browse e-book databases, and view image databases. 
Support is provided by professional staff, qualified by education, experience, and 
additional training in specific subject areas.  
 
Transfer students are an important part of our university community. Rensselaer’s 
policies and procedures on transfer credit provide appropriate consideration, consistent 
with good educational practice, for the individual student who has changed institutions or 
academic objectives. In our articulation of transfer policies, RPI judges courses, 
programs, and other learning experiences by their learning outcomes and the existence of 
valid evaluation measures, including third-party expert review, and not on modes of 
delivery. 
 
Rensselaer’s Education for Working Professionals Core Enterprise oversees the degree 
and certificate programs developed for working professionals. This is a population whose 
learning needs are different from those of traditional full-time or residential students.  
Different modes of delivering the programs include distributed learning to regional sites 
or corporate locations, and various administrative services are provided as appropriate to 
and supportive of adult learners. 
 
Many of the issues raised in Standard 11 were considered redundant with those raised in 
Standard 14. As a steering committee, we have decided to consider issues of the 
curriculum development process, its relationship to the Institute's mission, its review and 
updating, and measurement of its impact on student learning as part of Standard 14. 
Standard 11 will focus on program-specific issues related to resource adequacy, transfer 
credit, adult learners, and graduate student preparedness for a career in instruction.  
 

Self-Study Questions  

1. What evidence is there that Rensselaer's learning resources (facilities, 
instructional equipment, library services), and professional library staff 
adequately support the institution's educational programs? How do library staff 
and faculty work together to promote student's acquisition of literacy skills?  
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What evidence is there that students are expected to use their information literacy 
skills throughout their course work? 

2. What evidence is there that Rensselaer provides comparable educational 
expectations, quality of instruction, academic rigor, and educational effectiveness 
in all of its courses and programs regardless of the location, delivery mode, or 
program pace? (This includes distance education programs, accelerated 
undergraduate programs, off-campus sites, study abroad, and executive 
programs.)    

3. What evidence is there that our policies for transfer credit are rigorous, fair, 
consistently applied and publicly communicated? 

4. What evidence is there that RPI has practices and policies that reflect the needs of 
adult learners? 

5. What evidence is there that graduate students have clearly defined roles and 
responsibilities with respect to undergraduate instruction and laboratory assistance 
roles? 

6. How do we assess the training role and effectiveness of graduate students who 
provide undergraduate instruction? How do we assess the requirements for 
instructional experience for our graduate students' career success? 
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Standard 12: General Education 
 
Context 
 
General education, or what Rensselaer terms the "core curriculum," is an important 
requirement of Rensselaer's undergraduate curriculum. In addition, the demonstration of a 
competency in general education requirements is critical to the success of our graduate 
students as they pursue advanced degree work. RPI recognizes the importance of 
identifying and providing a recognizable core of general education that expresses the 
educational philosophy of the Institute for each undergraduate degree program or cluster 
of degree programs. Rensselaer, as a technological university, has defined the general 
education requirements to reflect its mission to educate the technological leadership of 
tomorrow. The core curriculum requirement at Rensselaer totals 48 credits, split between 
science and humanities/social sciences. Core degree requirements may be fulfilled 
through courses completed at Rensselaer, transfer credits, demonstrated competencies 
through advanced placement examination and SAT scores (in some select cases), or 
admission prerequisites.  
 
This subcommittee of the self-study agrees with the Commission's assertion in 
Characteristics of Excellence that "a general education program – developed, owned and 
reviewed by the faculty – should be purposeful, coherent, engaging and rigorous. General 
education skills may be taught or developed as part of the courses in the major, in 
separate courses, or through a decentralized distribution. However, the skills and 
knowledge derived from general education and the major should be integrated because 
GE and study in depth, together, comprise a quality undergraduate education." 
 
Rensselaer strives to strike an appropriate balance between specialized and more general 
knowledge that is consistent with our mission of being a technological university. Our 
ability to demonstrate that our students are able to integrate and apply in different 
contexts the core knowledge and skills learned in their course work is a critical 
component of successful undergraduate educational programs. RPI’s obligation for 
general education competence is not only to our undergraduate students but also to our 
graduate students, who will make up 40 percent of the student body on campus.  
  
 
Self-Study Questions 

1. What evidence do we have that RPI provides a core curriculum that is of 
sufficient scope to enhance a student's intellectual growth, is equivalent to at least 
30 semester hours, and is clearly and accurately described in the Institute's official 
publications? 

2. How do we demonstrate that the skills and abilities developed in the core 
curriculum are applied in the upper-level courses?  What is the process by which 
upper-level course instructors can assess and influence what is needed in the core 
curriculum? 
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3. How do we decide on an appropriate core curriculum, given that we are a 
technological university?  

4. What evidence is there that Rensselaer's core requirements assure that, on degree 
completion, students are proficient in oral and written communication, scientific 
and quantitative reasoning, technological capabilities appropriate to the discipline, 
and information literacy? How does our core curriculum incorporate the study of 
values, ethics, and diverse perspectives consistent with the Rensselaer mission? 

5. What evidence is there that Rensselaer assesses its core curriculum outcomes and 
utilizes those assessment results for continuous improvement of the curriculum? 

6. What evidence is there of institutional support for the core curriculum in terms of 
administrative structure, budget, and faculty incentives? 
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Standard 13: Related Educational Activities 
 
Context 
 
In concurrence with the terms established by the Commission in Characteristics of 
Excellence, Rensselaer maintains integrity in all activities conducted in its name or under 
its sponsorship. Consistent with its mission and The Rensselaer Plan, Rensselaer offers 
programs and activities that are defined by their particular content, focus, location, mode 
of delivery, or sponsorship. These offerings include certificate programs, evaluated 
experiential learning, a limited number of noncredit offerings, programs on branch 
campuses and additional locations, distance or distributed learning, and contractual 
relations.   
 

Self-Study Questions 

1. What evidence do we have that the HEOP program is successful in terms of (a) 
identifying appropriate candidates, (b) providing them with academic and other 
support services to meet their needs, and (c) affecting their retention rate, 
graduation rate, and career success after graduation? 

2. What evidence is there that our certificate programs have clearly articulated 
expectations of student learning and are designed, approved, administered, and 
periodically evaluated under established institutional procedures? 

3. What evidence is there that Rensselaer has published policies and procedures for 
experiential learning opportunities and for evaluating the experiential learning 
exercise for credit? 

4. What evidence is there that RPI has published and implemented policies and 
procedures that define the methods by which prior learning can be evaluated, the 
level and amount of credit available by evaluation, and recording of evaluated 
prior learning.  

5. What evidence do we have that Rensselaer's noncredit offerings are designed, 
approved, administered, and periodically evaluated in accordance with established 
Institute procedures? 

6. How do we ensure that Rensselaer’s distributed learning offerings are consistent 
with the rationale for distributed delivery in The Rensselaer Plan, support the 
Education for Working Professionals (EWP) Core Enterprise, and comply with 
applicable legal and regulatory requirements? 

7. What evidence is there that Rensselaer's distributed learning offerings 
demonstrate program coherence between stated program learning outcomes and 
the rigor and breadth of the degree and certificate awarded? 

8. How does Rensselaer demonstrate commitment to the continuation of offerings 
for a period of time sufficient to enable matriculating students to complete the 
degree or certificate within a publicized time frame? 
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9. How does Rensselaer ensure that appropriate learning resources, such as library 
services and other information resources, are available and accessible to students 
enrolled in programs delivered via distributed learning? 

10. What evidence is there that Rensselaer provides ongoing orientation, training, and 
support for faculty responsible for delivering courses via distributed learning? 

11. What evidence is there that Rensselaer provides adequate facilities, technology, 
and technical support to ensure the quality and reliability of distributed delivery, 
and that these facilities are reviewed and updated as needed? 

12.  What evidence is there that Rensselaer assures that any arrangements with 
consortial partners or vendors do not compromise the integrity of the institution or 
its degree or certificate programs? 
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Standard 14: Assessment of Student Learning 
 
Context 
 
The goal of the Subcommittee on Student Learning Assessment is to demonstrate 
Rensselaer's long-standing commitment to effective assessment practices, to use the 
Middle States accreditation visit as an opportunity to develop a foundation for learning 
assessment as a permanent, formalized operational function of the Institute, and to 
develop meaningful recommendations for improvement. To do this, we will seek the 
support of the entire Rensselaer community to identify and document existing assessment 
practices, the means by which they are sustained, and their ultimate impact on student 
learning. Our identification and documentation efforts will illustrate the linkages of 
learning goals across institutional levels, their internal consistency, and congruence with 
Rensselaer's primary mission of educating leaders of tomorrow for technologically based 
careers. Regularized processes and protocols ensuring the use of assessment results will 
be demonstrated and shown to be applied through a collegial process empowering 
appropriate individuals and groups to implement positive changes in teaching and 
curriculum. By the same token, opportunities to focus and coordinate existing assessment 
practices and develop new assessment initiatives will be identified. We believe that 
student learning and supporting assessment practices must be a key strategic priority of 
The Rensselaer Plan. This will assure that they are adequately supported with sufficient 
resources for regular and timely data collection, analysis, communication, feedback, 
discussion, new curricular developments and pedagogical innovations, and 
implementation. 
 
We interpret Standard 14 to encompass assessment practices fostering positive outcomes 
in both continuous, evolutionary innovation of learning goals, curricular content and 
supporting pedagogy; and breakthrough developments commensurate with the rapidly 
changing learning environments facing our students and faculty. Assessment of student 
learning must be integral to an overall institutional assessment program that is responsive 
to educational outcomes and adaptive to dynamic learning goals and their changing 
assessment requirements. The fundamental elements provide us with a progressive focus 
from the definition of learning goals, to the measurement and evaluation processes to 
assess their consistency with educational outcomes, and the application of assessment 
results for positive change and/or reaffirmation of student learning. These elements 
ultimately address the assimilation of student learning assessment within a broader 
process of institutional assessment and how assessment results and educational outcomes 
drive administrative decision making. Therefore, we propose the aggregated charge 
questions presented below that span the fundamental elements as they apply to the 
assessment of student learning at the institution, program and course levels. 
 
Self-Study Questions 

1. What processes are in place or under development for articulating, 
communicating, and assessing student learning goals and applying them to 
improve teaching and learning? 
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2. What processes assure consistency between student learning goals and 
assessment? 

3. Who is authorized and responsible for identifying, communicating, evaluating, 
and changing student learning goals, implementing assessment practices, 
approving and adopting new curricula and pedagogy, and coordinating 
educational and institutional assessment? What is the frequency of these processes 
and what timelines apply? How are faculty and staff involvement in this process 
supported – financially and administratively? 

4. What processes review student learning goals, assessment practices, and curricula 
and pedagogy in light of new developments in the field of teaching and learning? 

5. How is feedback on student learning goals, assessment practices and curricula and 
pedagogy obtained and utilized? Is this a collegial process? 

6. How have assessment results been used to improve and/or affirm student 
learning? How are associated activities supported – financially and 
administratively? 

7. What opportunities for improvement and new initiatives in student learning 
assessment exist at Rensselaer? 
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Inventory of Support Documents and  
Other Resources 
 
A resource room has been established on the fifth floor of the Jonsson Engineering Center 
to house documents and assist subcommittees obtain data they may need to compile their 
reports.  
 
The subcommittees have identified several potential resources that they will examine 
during the course of the self-study process. The list that follows is intended to be a 
starting point, and will be expanded and refined as the committees begin their work in 
earnest.   

o The Rensselaer Plan and the process that was used to create it 
o Performance Plans and the Performance Planning Process 
o Budget Planning Process 
o President’s Annual Reports  
o Data Book and Data Warehouse and how these tools are used for institutional 

assessment purposes 
o Freshman and Senior Surveys 
o Follow-up Freshman Survey 
o Institutional survey of portfolio owners 
o Institutional research archives (search for existing assessment data) 
o Job Descriptions & Position Announcements (Interview the Human Resources 

office to determine how certain jobs at Rensselaer have changed since inception 
of the Data Warehouse, and whether job descriptions now contain specific 
references to proficiency in the use of this institutional assessment tool.) 

o Curriculum Vitae of president, administrative leaders 
o Presidential search process 
o Institute guidelines regarding death/premature separation of chief executive/ 

administrative leaders 
o Institute policies and procedures regarding administrative decision making 
o Previous MSA documents, including the latest PRR 
o Other discipline-specific accreditation analyses and reports 
o Promotion and Tenure process 
o Performance Management Tool 
o Quarterly Performance Reports 
o Organization Charts 
o Research reports compiled by third-party vendors, including Art & Science, Duffy 

& Associates, and MGT of America 
o Audit reports 
o MSCHE documents 
o Faculty Handbook 
o Interviews/surveys with faculty and library staff 
o Alumni surveys 
o Library written materials for training new hires 
o Course syllabi 
o Rensselaer Catalog (Troy & Hartford editions) 
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o Student Handbook 
o Input regarding transfer, distance education, accelerated, and executive programs 

generated by Faculty Senate Curriculum Committee, Dean of Graduate Students 
and Ph.D. directors 

o Benchmarking with other universities 
o Classroom surveys of students to assess effectiveness of TAs 
o Survey of adult learners/part-time students 
o Faculty Senate Curriculum Committee 
o Rensselaer Website  
o Random sampling of faculty, alumni, curriculum committees within each school 
o Faculty surveys 
o Input from key hiring employers 
o Interview program directors, admissions directors (HEOP specifically), key 

people in Office of Minority Student Affairs, Career Development Center, 
Undergraduate Research Program, Distance Education Office, STS faculty (for 
Internship Program - experiential learning), Office of Contracts and Grants 

o Dean of Students Office reports (HEOP)    
o COMEC policy 
o Student and Faculty Laptop Surveys  
o WebCT usage 
o Mobile Computing data 
o Mobile Computing support 
o Help Desk usage numbers 
o RCR repair/warranty data  
o Campus Software licensing  
o Workstation and classroom renewal 
o Campus Computer Store data  
o Interaction of Academic Research Computing with other departments  
o Computing numbers (network ports, wireless locations, software available) 
o Number of network attacks that the campus firewall stops 
o Number of viruses the mail server blocks 
o Number of people using the spam filter 
o Admission Publications (You Here, Here's How, Enrollment Guide) 
o Financial Aid Brochure (Troy & Hartford editions) 
o Financial Aid One Sheet 
o The UCLA series of surveys 
o Admitted Student Questionnaire 
o Nonapplicant survey of 2003 
o Previous MSA documents & latest PRR 
o Enrollment Management Performance Plans 
o Graduating Graduate Student Survey 
o Institutional Research Briefs 
o Benchmarking Tools & Instruments 

IPEDs, U.S. News and World Report, AITU 
o Hartford & Graduate Art & Science Study 
o Hartford Area Market Study 
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o Hartford/Groton Student Satisfaction Survey 
o Data documenting library staff in-class presentations, class reserves, etc. 
o Data concerning usage of library on-line services  
o Library acquisition policy 
o Classroom instructional resources inventory 
o Content of training/orientation programs for TAs and others 
o Data related to GE courses (e.g., class size, faculty assignment by rank, etc.) 
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Timeline for the Self-Study 
 
Activity    2004         2005    2006 
                                            
Steering Committee formed February 
 
Design model chosen  February 25 
 
Subcommittee membership   
identified     March 31 
 
Preliminary visit by  
Dr. Baenninger     May 13 
 
Subcommittees develop 
draft charges                    June 21 
 
Draft Design to 
Dr. Baenninger           June 22 
 
Dr. Baenninger responds to 
Draft Design          July 7  
 
Subcommittees refine charges                        August 6 
 
Steering Committee submits 
final Design to Middle States            September 
 
Subcommittees respond to charges and 
develop draft Self-Study document            August 2005 
 
Draft Self-Study circulated on campus 
for feedback                  Fall 2005 
 
Preliminary Visit by Evaluation Team Chair           Fall 2005 
 
Final Self-Study Report developed 
and revised                      Spring 2006  
   
Final Self-Study Report submitted 
to Middle States                February 2006 
 
Middle States visit, report, and 
Rensselaer’s response                    March-May 2006
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Editorial Style and Format of the  
Self-Study Report 
 
Rensselaer's self-study report will be written in sections drafted by the various 
subcommittees. These drafts will be submitted to the full steering committee, which, 
working with an editor, will review the pieces to resolve inconsistencies, eliminate 
redundancies, and ensure that the full report is comprehensive, cohesive, and accurate. 
The editor will then compile and make changes to the document and format the report for 
circulation to the campus and submission to Middle States. Subcommittee report writers 
will have full access to documents and data in the resource room (5th floor Jonsson 
Engineering Center). 
 
General Writing Guidelines 
 

Our goal is to develop a  report of 100 single-spaced pages. Writers should be concise, 
avoid jargon, and present findings and recommendations simply and objectively. The 
section titled "Organization of the Self-Study" contains a basic outline, which may need 
to be modified by some subcommittees. A separate editorial style sheet is available for 
writers who wish to use one.  
 
Writers are encouraged to observe the following conventions. 

o In general, refer to the university as Rensselaer Polytechnic Institute, Rensselaer, 
or the Institute. RPI is acceptable on occasion, but should be used sparingly. 

o Use the first person whenever possible ("we find" rather than "it was found"). 
o Explain terms that may not be clear to "outsiders" (e.g., portfolio).  
o Avoid acronyms and abbreviations, especially those with which reviewers may 

not be familiar. If the title is very long, spell our on first use and then use acronym 
or abbreviation.  

o Please use "official" name of offices and centers in the first instance (the Archer 
Center for Student Leadership Development); a shorter version (the Archer 
Center) may be used subsequently. 

o Please maintain a running list of the supporting documents used by the group. 
o Date drafts manually, so it will be clear when a specific draft was created. 

 
Format 
 

The Self-Study will be written using Microsoft Word, formatted by the editor as follows:  
Fonts:  Body – Times New Roman, 12 point, single spaced, flush left. Line space between 

paragraphs, no indentation. 
Headings – Tahoma bold, upper and lower case  

#1 head (section titles): 14 point  
      #2 head (main section divisions): 12 point  
  #3 head (charge statements in this design): 10 point 
Headers and footers – Tahoma, 8 point, all caps, and caps & lower case; 

  flush left and right. 
Margins: 1" top and bottom; 1.25" left and right; headers and footers 0.5" from edge 
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Organization of the Self-Study Report 
 
Rensselaer's self-study document will focus primarily on addressing, in turn, each of the 
accreditation standards established by the Middle States Commission and defined in 
Characteristics of Excellence in Higher Education. Each of the subcommittees will apply 
its findings to the major goals of our self-study, which are: 
 

1. to assess our progress relative to the goals of The Rensselaer Plan and to make 
recommendations for the future; 

2. to identify the current scope of assessment activities and to comment on their 
impact and efficacy as they relate to The Rensselaer Plan and the Institute; and 

3. to ensure that, in carrying out The Rensselaer Plan, we have also satisfied the 
standards required by the Middle States Commission for reaccreditation. 

 
 
Contents of the Self-Study Report 
 
The Self-Study Report will contain the following sections: 

o Executive Summary 
Brief description of the self-study process and organization of the report 
Highlights of major findings and recommendations of the report. 
Institutional Profile – This document will be provided separately. 

 
o Introduction 

Overview of Rensselaer, concentrating on recent institutional developments 
Nature, scope, and goals of the Self-Study 
Self-Study participants: 
     Members of the steering committee 
     Members of the subcommittees 

 
o Mission, Goals, and Objectives (Standard 1) 

Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 

 
o Planning, Resource Allocation, and Institutional Renewal (Standard 2) 

Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 

 
o Institutional Resources (Standard 3) 

Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 
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o Leadership and Governance (Standard 4) 
Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 

 
o Administration (Standard 5) 

Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 

 
o Integrity (Standard 6) 

Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 

 
o Institutional Assessment (Standard 7) 

Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 

 
o Student Admissions (Standard 8) 

Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 

 
o Student Support Services (Standard 9) 

Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 
 

o Faculty (Standard 10) 
Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 
 

o Educational Offerings (Standard 11) 
Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 
 
 
 

 
Organization of the Self-Study Report  57 



DESIGN FOR INSTITUTIONAL SELF-STUDY  Organization of the Self-Study Report 
Rensselaer Polytechnic Institute  September 2004 

o General Education: The Core Curriculum (Standard 12) 
Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 

 
o Related Educational Activities (Standard 13) 

Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 

 
o Assessment of Student Learning (Standard 14) 

Primary charges in the Rensselaer context  
Summary of data and analysis  
Recommendations 
Supporting evidence 

 
o Conclusions and Recommendations 

 
o Inventory of Supporting Documents 
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Profile of the Evaluation Team 

In considering the makeup of the evaluation team, it is important to take into account the 
overarching goal of The Rensselaer Plan, which is "to achieve greater prominence in the 
21st century as a top-tier world-class technological research university with global reach 
and global impact." Therefore, it is essential that the visiting team contain members who 
have experience with institutions that have a technological focus and a strong 
commitment to research.  In this context, institutions such as Carnegie Mellon, Johns 
Hopkins University, Massachusetts Institute of Technology, Princeton University, and 
University of Maryland should be considered for team membership. 
 
In addition, Rensselaer has a commitment to education for working professionals through 
a distance delivery program and also through a branch campus at Hartford, Conn.  
Therefore, visiting committee membership should include individuals with experience 
with distance learning modalities and branch campuses.  
 
Finally, the team membership should reflect diversity with regard to age, gender, and 
educational background.  
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